• • is to be resolved.
Teaching and Inquiring
To know anything of the "way" art history should be taught requires an understanding of what it is, how it works, and of what value it has for children's education. Examining the parts ie., art, history, and education, establishing a philosophy for each, can serve to enlighten our understanding of them in relation to each other.
An art education concerned with the question of what art historians do is one that has as its central philosophical premise the study of the subject art, that is the construction of interpretations of meanings of works or groups of works of art. Through investigation of various inquiry processes employed by exemplars within the discipline of art history we might come to know something of the way in which historians construct interpretations of meanings. However, inquiry into method alone is insufficient. "Various determinants influence, either consciously or unconsciously, the historians' thinking and writing about works of art. Among the strongest of these is the scholar's conception of history itself. He must have historical aware ness if he is to think, talk, and write intelligently about the visual arts.
Art history, then, is molded by a philosophy of history." (K leinbauer, W.E.,
1971, p. 13)

Do Art Historians Need a Theory for Inquiring?
Recognizing the importance of examining the underlying principles of art historical inquiry is a current concern within the discipline itself.
James Ackerman from Harvard University writes:
Art history in this country has been a discipl ine without any avowed theoretical base; until recently few of us has cared to reflect on the assumptions by which we work • Art history has given a false impression of maturity because its material has prompted the development of sophisticated techniques for representing the historical sequence of works of art primarily through the paradigm of style evolution
Working Papers in Art Education 1986 Marilyn Zurmuehlen Working Papers in Art Education, Vol. 5 [1986] , Art. 14
®
and the evolution of symbolic imagery through the discipline of iconology. These and other key features of our method came into being two generations ago, and since that time theoretical activity has stagnated (Ackerman, J., 1973 There has been very little discussion of theoretical issues• however, it was perhaps the adaptation of philosophical and linguistic theories by literary critics that ultimately proved most influential (Moxey, K ., 1986, p. 265) .
Art history has grown to be a discipline whose inquiry methods are grounded in practice. In other words, art historians most often learn to inquire from other art historians. While there may be those within the field of art history who see no real need to examine the grounds from which they conduct their inquiry Svetlana Alpers (1977) contends that histories are made, not discovered. "As scholars art historians all too often see themselves as being in pursuit of knowledge without recog nizinq how they themselves are the makers of that knowledge" (p. 6).
For art history education to gain its place as an epistemological Iv respectable discipline, that is one with an adequate theory of knowledge, we ought to seek to discover and understand the underlying assumptions Education, Vol. 5 [1986] , Art. 14 structural qualities, that which can be immediately perceived and known would be of paramount importance. Ultimately, an account of the evolu tion of the style of the work would prevail. The second, an idealist posi tion, strongly influencing the work of art historian Erwin Panofsky, ( 1939) interprets the works' meaning, in terms of its cultural context, leading to consideration and examination of the conditions and influences surround ing the works' birth, ideas present in the culture, either consciously or unconsciously known to the artist, yet discerned in the work.
While the above represent the two major classical modes of inquiry in art history it should also be noted that there are many others, each contri buting to and making new the knowledge we have about works of art.
What is important to understand is that different inquiry modes may yield different knowledge about a single work of art. In other words, each inquiry method has the potential for bringing about some new understanding to add to a work's meaning and in turn its meaning to us. But why the king and queen, he asks? And why a mirror image?
Velazquez could have painted anything on that wall. Turning to the Spanish literature of the time, a number of books regarding the proper education of princes is revealed. This was known as Spanish mirror lit erature. Here the word mirror was used metaphorically. These works were intended to mirror or reflect proper conduct, the conduct and standards learned from the father and mother, the king and queen. The role of art was understood as that which had as its task the perfection of nature. Through further investigation Snyder discovers that Velazquez was more than aware of this literature and suggests his adopting it for use as a visual trope in "Las Meninas" (Snyder, 1985) .
Joel Snyder provides us with a possible interpretation of "Las Meninas"
which includes inquiry into the painting's structural significance and its historical cultural meaning. In so doing, the worlds concerning the conduct and standards of the Court of K ing Phillip and Queen Maria Anna, the Infanta Margarita, the court artist, and art are illuminated. An understanding of the history of the work and the work in history is revealed.
How does this further our understanding of the relationship between art history, art, and the goals of art history education?
The Goals of Art History Education
Art history education ought to provide individuals with increased know ledge of the subject art in accordance with the intellectual skills necessary to acquire that knowledge as well as the ability for individuals to utilize artistic knowledge for increased understanding of self and world. How could art history education achieve such aims? To answer that question understanding the "work" of art is essential.
The "work" of art resides in its ability to reveal knowledge regarding visual versions of others' worlds while revealing knowledge of ourselves to ourselves. But a work of art can not work until it is called upon to do so.
The art historian as interpreter works the work of art by inquiring into its history as well as the work in history seeking to reveal the worlds within it. past, present, and future.
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